
 
Phonics and Reading Subject Statement 

 
English Lead: Claire Farley & Emma Hodgkinson 
Early Reading and Phonics Lead: Laura McCann  

 

‘Reading is like breathing in and writing is like breathing out, and storytelling is what 
links both: it is the soul of literacy. The most powerful tool that we have to 

strengthen literacy is often the most underused and overlooked, and that is a child's 
own stories.’ 

 
Pam Allyn, American author 

Intent: 
 
At The Flitch Green Academy, it is our intent that all our children become confident, fluent and 
enthusiastic readers. Fostering positive attitudes towards reading at the earliest age is a priority for 
us here at the Academy as we believe these early perceptions play a vital role in developing 
motivated readers who read widely and regularly for both pleasure and purpose. We believe that 
through the teaching of early reading and a systematic and synthetic phonics programme, our 
children are provided with the strongest start for their reading journey. 
 
Through the teaching of reading, children will acquire a wide range of vocabulary and a secure 
understanding of grammar, fundamental for accessing not only our curriculum, but also crucial life 
skills. By exposing children to a wide variety of rich and diverse texts, we teach children about a 
broad literary heritage. We use these texts to support and promote British values throughout the 
reading curriculum and to make cross-curricular links, where appropriate.  
 
We recognise that the teaching of reading and phonics is directly linked to the teaching of speaking 
and listening. In response to the growing amount of SLC difficulties within our setting, we believe 
oracy to be a powerful tool for learning; by teaching students to become more effective speakers 
and listeners we empower them to better understand themselves, each other and the world around 
them. 

Implementation  
 

Systematic Phonics 
 
At The Flitch Green Academy, children’s reading journey begins in Reception with our systematic 
and synthetic phonics programme, Little Wandle Letters and Sounds. This rigorous programme, 
used with fidelity throughout the school by trained members of staff, ensures that all pupils receive 
the same high quality phonics teaching and provision. These sessions are taught whole-class to 



expose all children to the same content. Within these sessions children revisit and review content 
daily. This approach enables us to maintain our ambitious and high expectations of all our children, 
whilst providing regular opportunities to consolidate learning. 
 
In closely following the Little Wandle Letters and Sounds Revised progression, all children, 
including the most disadvantaged, are provided with a clear and structured route to meet or exceed 
all National Curriculum expectations for word reading through decoding by the end of Key Stage 1, 
including achieving the expected standard in the Year 1 phonics screening check.  
 
Formal phonics teaching begins in the third week of Reception, where we build from ten minute 
lessons, with additional daily oral blending games, to the full-length thirty minute lessons inline with 
Year 1. In Reception, children are taught to read and spell words using Phase 2 and 3 GPCs, and 
words with adjacent consonants (Phase 4) with fluency and accuracy. Children in Year 1 review 
Phase 3 and 4 and are taught to read and spell words using Phase 5 GPCs with fluency and 
accuracy.  
 
Children also learn to read ‘Tricky Words’ that do not conform to common spelling rules. These 
tricky words are taught in the sequence provided by the Little Wandle Letters and Sounds Revised 
progression, starting with the most commonly used words in Reception.  
 
Through our half termly Little Wandle Letters and Sounds assessments and teacher based 
observations, we identify children who are having difficulty very early on. These children are then 
provided with sufficient additional support to help them keep up. This regular additional support 
takes place individually or in small groups and is delivered by a Little Wandle trained member of 
staff.  Keep up sessions closely match the structure of class teaching, using the same procedures, 
resources and mantras, but in smaller steps with more repetition. Children in year 2, who have not 
met end of year expectations in phonics, continue to receive additional support through ‘Rapid 
catch up’ sessions. These are delivered either 1:1 or in small groups. 
 
This ensures that every child secures their learning, enabling them to become a fluent reader.  

 
Early Reading  

 
At the Academy, children in EYFS and year 1 have regular opportunities to apply the phonics they 
have learnt to reading through participating in our reading practice sessions three times a week. 
During these sessions, small groups of children share a fully decodable Big Cat Phonics for Little 
Wandle reading book before taking it home to share. These books show cumulative progression in 
phonics and connect closely with our systematic and synthetic phonics programme.  
 
Each reading practice session has a clear focus, so that the demands of the session do not 
overload the children’s working memory. The reading practice sessions have been designed to 
focus on three key reading skills:  
 
Decoding: During this first read, children focus on the relationship between phonemes and 
graphemes. Understanding this relationship enables children to blend phonemes together to 
decode unfamiliar texts. 
 
Prosody: This session focuses on reading the story with appropriate meaning, stress and 
intonation. It provides an opportunity to explore and develop a greater breadth of vocabulary as 
well as gaining an understanding of how punctuation adds meaning to a text.  
 
Comprehension: In this final session, we aim for children to be reading their text automatically, 
applying their decoding skills to read with greater accuracy and fluency, enabling their working 
memory to focus on developing their comprehension skills. Staff focus each comprehension 
session on a specific reading content domain and work with children to develop their application of 
these skills through a variety of different texts. 
 
Using the half termly assessments in conjunction with the Little Wandle Matching Grid, class 
teachers and trained staff are able to match each child’s secure phonic knowledge in reading words 

https://www.littlewandle.org.uk/download/293448/?tmstv=1678265702
https://www.littlewandle.org.uk/download/293448/?tmstv=1678265702
https://www.littlewandle.org.uk/download/293448/?tmstv=1678265702
https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf


to the appropriate decodable reading book. This will be reviewed every six weeks for most and 
every three weeks for those who have not yet met the expected progress or who have made 
accelerated progress.  
 
Reading for Pleasure 
 
Fostering positive attitudes towards reading at the earliest age is crucial. To support this, children in 
EYFS and KS1 self-select their own Reading for Pleasure book, in addition to their fully decodable 
phonics book. Every week, children spend time choosing from a wide range of texts with staff who 
generate positive book talk with children around the title they have selected. This book is to be 
shared at home with a focus on encouraging a love of reading through providing children with the 
opportunity to listen to stories, read with enthusiasm and intonation.  
 

Reading 
 
Whole-Class Reading 
Building on this foundation in EYFS, whole-class reading takes place in addition to English lessons 
in years 2-6. These sessions are taught in mixed ability seating to promote peer-discussion and to 
give children the opportunity to support and learn from one another. The sessions will not 
necessarily involve listening to all children read individually; rather they include discussion of 
issues, responses, ideas and opinions that lead and extend pupils through careful questioning, 
structured activities and reference to texts. They are planned by class teachers to cater for the 
needs of the class with the support of the subject leader.  
 
Our curriculum ensures each class is allocated a rich and ambitious text to study every half 
term/term (depending on the length of the text) for these sessions. These texts have been 
sequenced carefully: to build on prior learning of key literary figures; to develop reading stamina; to 
broaden vocabulary progressively and to develop cultural awareness within our setting.  
 
These core texts are read daily by the class teacher for 10-15 minutes in preparation for the 
delivery of these reading sessions and to ensure that children have the opportunity to listen to high 
quality story-telling.  
 
Whole-class reading sessions are delivered by three, forty-five minute lessons each week and 
adhere to the following structure: 

●​ Lesson 1 - This is a non-fiction/poetry lesson. Children have the opportunity to explore a 
range of non-fiction and poetry that link to themes within the core text they are studying. 
These sessions tend to focus largely on purpose, structure and organisation.  

●​ Lesson 2 - In this session, pupils focus on a short extract from the core text and carry out 
some close reading. The teacher will share the key vocabulary for the session (taken from 
the extract) and complete a variety of tasks to enable them to explore these words at a 
deeper level and in a range of contexts.  

●​ Lesson 3 - In the final session of the week, the children start the lesson with a quick 
reading starter (ERIC) which requires them to revisit key strands of reading (Retrieve, 
Interpret and Choice) in order for them to fully embed. In the remainder of the session, the 
pupils will learn a specific comprehension skill, taken from one of the six reading strands 
below. They will apply this skill to the extract that they studied in lesson 2 and the skill will 
be modelled by the class teacher before having an opportunity to practise it themselves.  

Our skills-based approach to learning here at the Academy, means that children are guided through 
ways of developing specific reading skills before working independently to apply the new skill that 
they have acquired.  



 
 
These skills are woven throughout whole-class reading sessions and have been grouped into the 
six different strands below: 

 
 
Accelerated Reader 
Building fluency and accuracy in reading is vital. To support this process, children read 
independently for at least twenty minutes each day in school. During this time, teachers will listen to 
specific children and discuss book choices with them.  
 
In KS2, independent reading is supported through the use of Accelerated Reader. Accelerated 
Reader helps teachers and leaders to motivate, monitor, and manage students’ independent 
reading practice. Children in year 2 will begin to transition onto the programme when they are 
ready and have secured the necessary decoding and comprehension skills. The programme 
supports teachers in recognising pupil achievements through regular book quizzing and works to 
create a culture of reading through choice. We celebrate these reading achievements in 
whole-school assemblies every week and display them prominently opposite our library.  
 
Through Accelerated Reader, the children will also complete a STAR test, a computer adaptive 
test, at least four times yearly (a September baseline and then end of term thereafter). The results 
from these assessments provide children with a ZPD (Zone of Proximal Development), this ensures 
books are matched appropriately to individual ability for optimal reading progress. In addition to 
this, these assessments give teachers and leaders an accurate picture of children’s decoding and 
fluency skills and provide insights into their attainment and progress both within the context of the 
class and on a national scale. This assessment process is invaluable in identifying those children in 
need of early intervention. Once intervention needs have been identified, these children are 
prioritised by way of regular reading to an adult and a more personalised learning plan, where 
appropriate.  
 

Oracy 
 

In EYFS, children take part in regular circle time to support pupils in answering questions orally, 
guiding children to form sentences correctly. This activity encourages pupils from an early age to 
become confident speakers and active listeners. Throughout EYFS and year 1, role play areas are 
also used to develop peer-talk and imaginative play. Children throughout the school are read 
high-quality text daily by an adult who models expressive story-telling and provides children with 
the opportunity to actively listen and respond.  
 
Children in years 2-6 are provided with further opportunities to develop their oracy skills through 
our Mighty Oak sessions. These sessions outline a clear progression of oracy skills and provides 
children with the tools to speak clearly and with confidence. All teaching staff across the school are 



trained in Mighty Oak and each class receives a block of 6 lessons, allocated in one half term. Year 
4 children are also given the opportunity to enter a national oracy competition each year. To 
support the application of this programme children are given opportunities across the year to 
enhance their oracy skills, including: experience outcomes, poetry slam week, hosting and touring 
visitors, role play, class assemblies and performances.  
 
All adults prioritise conversational opportunities and model good levels of oracy, to help promote 
our high expectations for speaking and listening across the school. 
 
All staff have received training on colourful semantics to support communication and language 
difficulties. This is used throughout the school either in 1:1 sessions or as part of whole-class 
teaching. This tool scaffolds children’s understanding of language and sentence structures.  

Impact  
 
By the time our children leave The Flitch Green Academy they will: 

●​ be fluent, confident readers. 
●​ talk enthusiastically about reading. 
●​ show an awareness and appreciation of our diverse and rich literary heritage. 
●​ be equipped with the necessary reading skills to access a more advanced 

curriculum in secondary school and essential life skills. 
●​ be able to express opinions and critically discuss a range of texts. 

 
The impact of our reading curriculum will be monitored through the following ways:  

●​ Evidence gathered from books and moderations 
●​ Discussions with both pupils and staff 
●​ Evidence gathered from lesson observations and learning walks 
●​ Half termly summative assessment strategies such as comprehension papers, 

STAR tests, Little Wandle  
●​ Statutory assessments such as the Phonics screening test  
●​ Termly teacher assessments, recorded on INSIGHT 

 


